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ABC’s of HIV/AIDS

Materials: Newsprint, markers and alphabet letters

Divide students into groups of 3; give each group a marker and newsprint. One person from
each group will draw an alphabet letter out of a box. The group then uses that alphabet letter as
their source of one-word descriptions, statements, or beliefs on the subject of HIV/AIDS. The
activity allows for very interactive brainstorming to occur. The descriptions are listed around the
border of the newsprint with the alphabet letter artistically displayed in the center of the
newsprint. Allow groups to work for 15-20 minutes and then bring the class back together to
share their ideas about each different alphabet letter.

For example, if a group chose the letter “A” some of the words on the border might be:

Abandoned, abolish, abstinence, acceptance, admire, adults, afraid, age, aggressive, agony,
AIDS, AIDS - it's everywhere, alive, Almighty, alone, always, always remembering to take
meds, amor, anger, answers, anxiety, anyone can get it, appetite, appreciate, aspiration, avoid,
awful, AZT.

Anger, abandoned, abolish, admire...

A

This activity allows for reflection to occur on what the disease of AIDS or HIV infection means to
various people. This is a good activity to use at the culmination of an HIV/AIDS unit.



Abstinence Activity

Goals:
v" To show that abstinence means different things to different people.
v' To help identify different risks associated with various sexual activities.
1. Think about the signs on the wall.

2. Based on what is read, decide how “far” a person could “go” and still be
considered abstinent.

3. Go stand by the sign that best represents abstinence.

4. Once you have gone to a particular sign, think about the risks that may be
involved with that particular sexual behavior. Now, discuss the risks with those in
your group and list them on the sheet of paper mounted on the wall by that
behavior.

5. Discuss the risks with the whole group.

Signs for the Wall:

Touching Breasts and Genitals, Clothes On
Mutual Masturbation

Vaginal Intercourse

No Sexual Contact

Snuggling with Clothes On

Oral Sex

Anal Sex

Touching Breasts and Genitals, Clothes Off
Snuggling with Clothes Off

Kissing and Holding Hands

Word of Caution: Make sure the sexual terms are understood before beginning this
activity.



Affectionately Yours

PURPOSE
To enhance students ability to show love and affection in a variety of ways other than having

Sex.

TIME

45 minutes

MATERIALS/PREPARATION
Set up a continuum on the board or an accessible wall with “non-intimate” on one extreme and
“very intimate” on the other.

EXAMPLE:

Non-intimate - - - - - - - - - - - - - - - oo Very intimate

Blank sheets of 8 2 x 11 paper, felt pens or crayons.

PROCEDURE

1.

Ask students to brainstorm all the ways of showing love, affection and sexual feelings,
e.g., holding hands, giving gifts, kissing, intercourse, etc. List on the board and number
each item.

Note: allow students to include sexual expressions of love, the discussion will have more
impact if they are not censored. Review ground rules and provide guidelines, e.g., no
terms that would shock the principal.

Explain that these items can express different degrees of intimacy. You may define
intimacy as acts that bring people closer with a greater understanding and respect for
each other.

Choose one item, write it on a sheet of paper with a felt pen and place it on the intimacy
continuum. Explain why you placed it where you did and acknowledge it is alright if they
do not agree with your placement.

Divide the class into groups of 3 and assign 2-3 items to each group. Tell them to write
each item on a paper in large letters with felt pen and decide where that item stands
along the scale of non-intimate to very intimate. Allow 5 minutes.

Have each group post their items and have everyone observe how the items have been
arranged. Allow 10 minutes.

Ask students to be seated. Lead a discussion with the following:
a. Did they disagree with the placement of any item?
b. What determines the degree of intimacy a particular action generates (trust,
knowing each other, time together)
c. Can sexual expressions be non-intimate? What makes them intimate
expressions of love?



Affectionately Yours - 2

SUMMARY

Suggest that although some people say they have sex just for fun, most people want sex to be a
part of an intimate and loving relationship. Sex is only as intimate and as fulfilling as the
relationship it is based on. People who take time to know each other, build trust and respect,
choose to have sex based on their mutual values, are more likely to find sex brings intimacy and

greater closeness. Having sex rarely makes a non-intimate, uncommitted relationship
satisfying.

REINFORCEMENT

1. Have students write a paragraph about what kind of relationship they would like to be in
when they first have sex.

2. ELEMENTARY ADAPTATION: Have students make a list of ways they can express
love and affection for each member of their family.

3. HOMEWORK IDEA: Write the following sentence stems on the board and have each
student complete them.

a. Iflfellin love, | could show that person I really loved them by...

b. Something that would make me believe that a person really loved me would be if
they...

Have students discuss their responses with a parent or other trusted adult.



AIDS Attitude:
Reacting to Persons with AIDS

Reactions to people with AIDS.

Lesson Objective

Discuss and predict the social, legal, and
economic effects on infected individuals.

Assessment Criteria

Analyze and discuss the personal and civil
rights related to HIV disease.

Activities and Strategies

Review the case study and teacher
resource, “Ground Rules for Discussion,”
before the class begins. In addition review
the class ground rules.

Ground Rules for Discussion
1. We learn by asking questions. There are
no dumb or wrong questions.

2. Each of us are allowed to express an
opinion without interruption. Every point of
view is worthy of being recognized.

3. We may question or disagree with an
opinion but not in degrading, preachy, or
embarrassing ways.

4. Each of us has the right to pass on a
question or activity.

5. We will not ask personal questions of
other students or of the teacher.

6. We will maintain the rule of
confidentiality and not share who gave
statements or opinions in class discussion.
Discussion of the ideas with parents and
other students is encouraged but not who
made the statements.

Distribute the case study worksheet “Jenny
and the Bus Driver” to each student.

Ask for a student volunteer to read the case
study aloud to the class. Allow five to 10
minutes for students to write their responses
to each question. Ask for volunteers to
respond to each question. Encourage
discussion.

For further discussion related to personal

rights and civil liberties, the following
questions may be included:

= What kind of experiences can you

imagine occurring in a public place

that would put you in a situation
similar to Jenny’s?

= What do you think causes people to

respond in hostile or unfriendly ways

to others?

= What does it mean to have civil
rights?

= What does it mean to have personal
rights?

Grade Level and Subject Area

Grades 7-8/Social Studies

Resources and Materials

Worksheet: “Jenny and the Bus Driver”

Journal of School Health — November 1993, Vol. 63, No. 9-
404



Name Date

Jenny and the Bus Driver

Jenny has AIDS. She has Kaposi’s sarcoma, and some of the purplish blotches or lesions from
the disease show on her face. She has just boarded a bus and paid her fare. The bus driver,
recognizing the lesions as a sign of AIDS, says, “I’'m not going to let you on this bus because
you have AIDS. | have other passengers to protect. You will have to get off the bus.” The
other passengers get angry because they are trying to get somewhere, and the bus is just
sitting there. Some of them yell at the bus driver, and some yell at Jenny.

If you were one of the passengers on the bus, what would you do?

What would have been the best thing for Jenny to do in this situation?

What should the bus driver have done in this situation?

Should people with HIV/AIDS be allowed to ride public buses? Why or why not?

If you were the director of transportation, what kind of policy do you think you might set
for situations like this one?

What if Jenny were Justin (a man)? How would this situation be different? What
assumptions would people make?

akronN=~

o

Reprinted with permission from Education for Self-Responsibility Ill: Prevention of HIV/AIDS and Other Communicable Diseases,
produced with funds from an HIV Cooperative Agreement with the Centers for Disease Control and Prevention, MaryAnn Ricketson,
Program Director Programs, Texas Education Agency, 1701 North Congress Ave., Austin, TX 78701-1494.

Journal of School Health — November 1993, Vol. 63, No. 9-405



Rules:

AIDS Knowledge Game

1. There are 15 true and false statements.

2. Statement is read and players try to answer correctly before opponents. Players must
raise hand and be called upon before answering. (Players may be on teams if number
of players if large.)

3. If player answers “False”, the player must state why the statement is incorrect and
provide correct information. If the statement is “True”, players may go on to next
question.

4. Prizes or points may be awarded for each correct answer and the person or team
members with the most prizes or points at the end wins.

10.

11.

12.

13.

14.

15.

AIDS stands for Acquired Immunodeficiency System.
HIV is the virus that causes AIDS.
A person cannot become infected through ear piercing.

Students in grades K-4 should be told about all the ways HIV is transmitted
sexually.

Sharing needles in steroid use cannot cause HIV infection.
The AIDS virus is not transmitted through mosquito bites.

A person can become infected with AIDS by sharing a drinking glass or bath
towel.

There isn’'t a medical test available that can show if a person has been infected
with the HIV.

If a woman infected with HIV becomes pregnant, her baby will be infected when it
is born.

HIV can be transmitted by saliva.
Homosexuals are the only people who get AIDS.
When people die who have AIDS — they die from the disease only.

People get infected with HIV because of what they do, not because of who they
are.

Ninety percent of HIV infections in Africa are due to heterosexual transmission.

This was a fun and useful game that | can incorporate into my classroom
activities.



At Risk
(Reader’s Theatre)

AIDS and how it relates to You

Who is at risk... who is at risk... who is at risk... who is at risk...
Test results for the HIV infection take fourteen days.

Fourteen days. (Everyone)

Day Fourteen.

Didn’t go to class today. Went to the clinic instead. For my test. Didn’t like the smell of
the sterile walls. They made me nervous. | remind myself---| just got a simple test done.
It's not that | have to worry---no one | know has AIDS and neither do I!' It's just that I'm
not sure about that one time... Now | will be sure.

We remember Cam. We remember...

(April’s voice)
| think my friend Cam is homeless again. | guess the landlord threw them out of the apartment
because they couldn’t come up with the rent.

Day eleven. (Everyone)

Stayed up all night and watched old reruns and stupid movies. Around dawn my mother
came down and yelled at me for staying up on a school night. I didn’t say anything back.
Didn’t have the energy. |just went to bed. But didn’t sleep.

When we were in grade school, Cam and | were inseparable! We did everything together. |
remember our monster cookies. Everything in them—peanut butter, M & M'’s, raisins, birthday
sprinkles, crumbled up Oreos, even Lucky Charms; we made them so huge that they wouldn’t
even bake and even the dog wouldn’t eat the hot melted goo we scraped out of the pan..

Day ten. (Everyone)

| was really torqued off today; to put it mildly. A friend at work was going on and on
about her boyfriend. How he does this, how he does that. How sweet he is,
considerate...She just babbled on and on. | just wanted to scream at her that maybe, just
maybe, her claims for true love were nothing but hot hormones...And that if she wasn't
careful, she just might end up like...

| haven’t seen Cam much this last year. She moved out of her house about seven months ago.
She said she couldn’t stand her Mom any more. | remember her Mom---a large loud woman
with dyed black hair, who Cammy said even slept with a cigarette in her mouth.

Cam went to live with Brett. He was twenty-one, tall, wiry, wore a leather jacket and tattooed
“CAM” on his arm with a pen. | don’t know where they met, but | guess they’d been seeing each
other for a while.



At Risk - 2

It took me a few months to get up the courage to go over to their apartment. | only visited once.
They didn’'t seem to care if it was dirty and dark and smelled of stale beer. Cam even seemed
proud of it.

Day eight. (Everyone)

Monday. Blue, blue Monday. Didn’t go to school. Didn't go much anywhere. Went to
the dam. Walked along the water. There was a blue jay screeching in atree. Thought for
sure he was screeching at me, scolding me, mocking me. Just me, me and only me. And
a stupid, stupid blue jay on a stupid, stupid blue Monday.

It was another few months before | talked to Cam again. She called me in tears. She’d caught
Brett sleeping with some ex-girlfriend, but that wasn’t what upset her. She was crying because
he’d apologized, and brought her a dozen red roses. He’d blown all the next months rent
money. She didn’t even care that he’'d been sleeping around, it wasn’t the first time. “He loves
me.” , that's the way she put it.

And now | haven't heard from her in a long time. Their phone’s disconnected. And | called
where she used to work, but they said Cam quit a few weeks ago, and | asked at the Mini-Mart
where she used to hang out, but the clerk only said---“Nope, haven’t seen her.”

So... yesterday... |visited her landlord, and he said that someone got sick. Really sick.

Day seven. (Everyone)

One week... one week! The stress is killing me. It seems like every time | pick up a
newspaper, or turn on TV it's there. Staring down like an obscenity. Four letters, four
big letters. A foul and filthy four letter world.

| was afraid to ask about Cam. Afraid to know. | just went away fast... @~ Cam, please come
home? | need my best friend....

Day six. (Everyone)

Stayed up watching television again. This time | just tuned to the Christian channel.
Mom caught me again. This time she asked me if | was sick. | just started to cry. | just
wanted her to be able to give me that purple grape medicine that always made my cough
go away when | was little.

We remember Sunny. We remember...

(Sunny’s voice)

| am a good kid from a good family and | live in a good place where nothing is supposed to
happen. | am protected by my parents and sheltered by my morals. My name is Sundance
Kelley. But | prefer Sunny. I'm eighteen.

| decided in the second grade that | was going to be a nurse like my mother. | was twelve
when | realized | could make a difference, be more---a doctor! Starting in the seventh
grade | specialized in math and sciences like the counselor suggested. | studied hard,
got good grades, and participated in sports and other activities. But with this came a
stigma---“the super student AT RISK - 2
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stigma” “The All Around Good Kid” The perfect role model parents want their kids to be
influenced by. That's me.

Day five. (Everyone)

Missed school again today... all I did was try to sleep and forget my worries...Got neither
accomplished. Fell asleep for five minutes and got through one dream. A wonderful
mind terror. | dreamt the clinic lost my records and | had to be retested. Real nightmare,
huh?

| was accepted into my parents’ alma mater. They were very proud, and made sure everyone
knew. When | won a National Merit Scholarship, they put my picture in the local paper. The
photographer didn't have to prompt my smile—I knew when to say “cheese”.

My life was a structured life... go through the steps... climb the staircase of success. | made
this my valedictorian speech. | said—*We have climbed the first staircase of success.” | was
full of confidence, my voice was steady and sure. My parents gave me a standing ovation.

Day four. (Everyone)
| can’'t concentrate. Lost interest in Current Affairs. Took a test in English class. Split
infinitives. Can’t think... Can’t think about them, or it, or about me. | have only one test
to worry about now.

| went to my graduation party. Everyone stared at me, acted shocked---“Sundance Kelley... at
a party!” | was mad, | had just as much right to be there as everybody else. I'm not stupid. |
knew the punch was spiked. But | do remember Taylor was saying the nicest things...

| was at the top of the stairs... And | lost my balance... and | fell.

Day three. (Everyone)

Got to school at noon today. | feel so...... dirty. Like every lingering glance, means
everybody knows. And since they know, they also think they know what | DON"T know!
They don’t. And I don’t. But soon | will. In colleges across America, one in every three
hundred students has AIDS.

This isn’t at college.

On an average, ten years may pass from the time of infection until the onset of full-blown
AIDS. It crouches in the body for ten years like an angry panther.

Day two. (Everyone)
Tomorrow is the day. | think of nothing else.

It is appalling to note that in our high school a recent survey showed that 50% of the students
are sexually active.

Day one. (Everyone)

I went to the clinic...

And...

And knowing it would happen...
Sooner...

Or later...

10



At Risk — 4

Knowing that life...

Often lingers...

Knowing that medical measures...
Can be taken...

But when AIDS becomes full blown, when it shuts down your body’s immune system,
when the panther pounces... it will rip your health to shreds. You can lose your ability to
hear...

your ability to see...

your ability to speak...

Remember... your choices are your choices. And your choices are who you are.

Who is atrisk.... Who is at risk... who is at risk... who is at risk....

11



BINGO

AIDS
AZT

Egg

Life skills
Prejudice

Affection
Blood

Sperm
Injecting drugs
Peer pressure

Addiction

Communication
Fertilization
Body piercing

Ovaries
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Antibodies
Estrogen
HIV
Pathogen
Testosterone

T-cells
Pregnancy
Honesty
Puberty
Testes
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19.
20.

21.

22.
23.
24,
25.

AIDS - a disease that destroys the immune system; Acquired Immune Deficiency
Syndrome.

AZT - a drug that slows down the growth of HIV.

Affection - a fond or tender feeling that a person has foward another person.
Addiction - the need to take a drug or engage in a specific behavior.

Antibodies - proteins produced by T-cells to help destroy germs.

Blood - one of the four body fluids that can spread HIV.

Body piercing - using a needle or sharp instrument to puncture the skin.
Communication - sharing emotions, thoughts and information with another person.
Estrogen - a hormone that produces female characteristics.

Fertilization - the joining of a sperm and ovum.

HIV - a germ that destroys the immune system; Human Immunodeficiency Virus
Honesty - refusing to lie, steal or deceive anyone.

Injecting drugs - illegal drugs that are put into the body with needles.

Life skills - healthful actions students learn and practice for the rest of their lives.
Ovaries - female sex glands that produce ova and secrete hormones.

Ovum - a cell that is released by the female's ovaries.

Pathogen - a germ that causes disease.

Peer pressure - the influence that people of similar age apply to affect certain
behaviors.

Pregnancy - the time when a baby develops in the womb, usually 9 months.
Prejudice - suspicion, intolerance, or hatred directed at an individual or a group of
people.

Puberty - the age when both the male and female sexual characteristics begin to
develop.

Sperm - a cell that is released from the male's testes.

T-cells - blood cells that search the blood for germs and produce antibodies.
Testosterone - a hormone that produces male characteristics.

Testes - male sex glands that produce sperm and secrete testosterone.

13



BINGO

Sexuality and HIV Prevention

AIDS

HIV

Immune system
Heterosexual
Homosexual
Asymptomatic
Symptomatic
T-Cell
Antibodies
Latex

Bloodborne pathogen
HBV

AZT

Abstinence

Kaposi’s sarcoma
Window period
Incubation

Penis

Vagina

Ovary

14

Uterus

Semen

Vaginal secretions
Anus

Risk behavior
Western blot

ELISA

Transfusion
Intravenous
Universal precautions




BINGO
Sexuality and HIV Prevention

Directions: Have students write their choice of the words listed below the BINGO game in one of the
boxes. There are more words than there are boxes. Each student chooses which words they want to
omit from their BINGO game sheet. Do not write them in order, but assemble them so that they will
appear in different order from your classmates. The teacher will read a definition and give you a
corresponding number for the definition (i.e. #11 is the disease caused by HIV). Write the number for the
definition in the box that matches the term (i.e. #11 would go with the box where AIDS is written, IF
written.) Play either regular BINGO or blackout. To determine the winner have students read back their
matched terms and the number given that term. It is a winner if it matches what the teacher read off as a
definition. *Teacher scoresheet either needs to have numbers assigned to the terms ahead of time or as
they go along.

AIDS - a disease caused by HIV; Acquired Immune Deficiency Syndrome.
HIV- a virus that causes AIDS; Human Immunodeficiency Virus.
Immune system — a body’s defense system, which produces antibodies to help eliminate pathogens.

Heterosexual — sexually attracted to persons of the opposite sex.

Homosexual — sexually attracted to persons of the same sex.

Asymptomatic — free of signs or characteristics of a disease.

Symptomatic — having signs or characteristics of a disease.

T-Cell — a white blood cell that targets and attacks only specific germs.

Antibodies — a protein produced by the immune system to disable or destroy germs/pathogens.

Latex — a non-porous rubber material used in the production of gloves, dental dams and condoms.

Bloodborne pathogen — a germ or pathogen found in the blood, which when transmitted may cause
infection and disease.

HBV — hepatitis B virus; a bloodborne pathogen

AZT — the first drug approved for HIV treatment (1987). Interferes with virus replication.

Abstinence — to refrain from.

Kaposi’s sarcoma — a purplish, lesion cancer that is usually associated with persons who have AIDS.

Window period — the time from HIV infection to the development of detectable antibodies, usually from 21
days to 6 months.

Incubation — the period between infection and the development of signs or characteristics of a disease.

Penis — the male sex organ.

Vagina — the canal that leads from the uterus to the external female genitals; a passageway for menstrual
flow.

Ovary — the female sex gland that produces the egg.

Uterus — womb; where the fetus develops during pregnancy.

Semen — a whitish-fluid produced by the glands of the male reproductive system; contains sperm cells
and white blood cells.

Vaginal secretions — fluids that are released into the vagina.

Anus — the posterior opening which leads to the rectum; where wastes are eliminated.

Risk Behavior — any action that increases the likelihood of disease, accidents or threatens health.

Western blot — a blood test used to confirm a positive ELISA in diagnosing HIV infection.

ELISA — a test that detects antibodies developed by the human immune system in response to the
presence of HIV; enzyme-linked immunosorbent assay

Transfusion — a life-saving procedure to transfer blood into a person; a remote way HIV can be
transmitted.

Intravenous — injecting performed directly into a vein.

Universal precautions — a general practice or behavior in which all blood and body fluids are handled as if
infected.

15



Burning Love

Objective:

To lead participants to recognize that oil-based lubricants deteriorate condoms and make them
far more likely to pop. Perform this activity with age-appropriate audiences. With teenagers, always
emphasize that abstinence is the only guaranteed way to stay safe from STDs, but that this activity will
depict condom use for those teenagers who are already sexually active.

Method:
This activity makes a strong visual and auditory point. It can be performed as a guessing game,
or simply as a display. The activity takes 5 minutes to perform, and just two more to explain.

Activity Script:

“If you and your partner have decided to have sex tonight, condoms usually protect both of you
from accidentally passing sexually transmitted diseases to one another. But do you know how to use a
condom properly to make sure it works.

“I need a volunteer to help prepare a condom for proper use. Don’t worry; no clothes will be removed in
this activity.” (Pull out two unlubricated condoms or balloons. Inflate them to a good size, at least 6” in
diameter. Then place a bottle of water-based lubricant such as K-Y Jelly and a bottle of baby oil on the
table.)

“Let’'s pretend that you’re planning to lubricate these condoms to make for a more comfortable sexual
experience for yourself or your partner. What should you use as a lubricant? Health professionals
recommend that you use a water-and-glycerin based lubricant such as this one. But in a romantic rush,
some people grab for whatever liquid they have nearby, from baby oil to Vaseline to hand lotion. Does it
really matter which one you use?” (Ask the volunteer to squeeze a generous amount of water-based
lubricant on one balloon, and an equal amount of baby oil on the other balloon.)

“Now, it if it's not too personal a question, can you tell us how long you would want to make love tonight to
your romantic partner?” (The volunteer will almost definitely state a lengthy time interval. The activity can
then be continued in one of two ways. Either have the volunteer gently rub the fluids in small circles on
the two inflated condoms, or simply place the condoms to the side and let them sit. If rubbed, the oil-
lubed condom will op in just one or two minutes. If sitting, this condom will pop by itself in three-to-10
minutes, depending on the room temperature. The water-based-lubricant will not pop the other condom.)

The Lessons:

“People often refer to sexy people or encounters as being ‘hot.” That’s very accurate, since sexual
intercourse produces heat, through rising body temperatures, and friction. Lubricants can make sexual
intercourse more comfortable, but can they protect the condom from wearing down with all of this heat
and friction being applied to it?

“Petroleum products — that is, oil — dissolve latex condoms. Though you can’t see this invisible chemical
reaction, oils eat through condoms just like acid. The hotter or more frictional the sex, the faster this will
happen. If it does, the condom will pop, and both partners can be exposed to sexual fluids, mucous,
blood, etc. — and all the diseases they contain. That's why water-and-glycerin lubricants are safer.

The Effect:
This activity is designed to “risk sensitize” audiences to the very real risk of popped condoms
during sex, and also to build “self-efficacy” in teaching them one of the four steps to proper condom use.

Stephen Fallon 2003

www.skills4.org
954-563-0333
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Candy Refusal

Write the three terms Risk Situation, Risk Behavior, and Healthy Behavior on the board.
Have students decide on a definition for each term and then brainstorm examples of each.
Make sure they can distinguish between a risk situation and a risk behavior. Also make
sure they realize that they can be in a risk situation and not participate in a risk behavior.
Divide the whole group into three equal groups. One will be the risk behavior group, one the
risk situation group, and one the healthy behavior group.
Take each group out in of the room separately and explain the following to them:
Risk Behavior Group — You will be given two pieces of candy. When we go
back into the room, you are to begin to eat one piece and say how good it is, etc.
Your purpose is to get a person from the Risk
Situation Group to eat a piece of your candy. Don'’t let them refuse and make sure to
promise them another piece of candy.

Risk Situation Group — You are going to be offered some candy. Itis

really good candy so feel free to eat it.

Healthy Behavior Group — You are going to be offered a piece of candy.

DO NOT take it under any circumstances. Say no, turn away, or leave.
After the Risk Behavior group convinces members of the Risk Situation group to eat a piece
of their candy, take all the group members, who ate candy, out in the hall and tell them it is
now their goal to make anyone left in the room to eat a piece of candy. Make sure you give
them each two more pieces of candy. Tell them to say things that they think will make the
others want to eat their piece of candy or even try to force the candy on them. After they go
back in the room let the coercion begin!!!
After a few minutes (don’t let it get out of control) stop the activity and regroup. Find out
who ate or even accepted a piece and talk about crossing the line from risk situation to risk
behavior.
Thank the Healthy Behavior Group for being so strong in their conviction to not join the other
groups. If no one mentions it, ask them how they feel about not getting a piece of candy.
Hopefully someone will say that they refused and because of that, they missed out on a
goodie.
At this point you discuss the fact that the other group limited their choices by only taking the
piece offered to them...healthy behaviors afford people many more options.
NOW bring out a hidden bowl of assorted candy (that has the candy offered earlier as well
as an assortment of really good stuff) and let each of the Healthy Behavior Group members
help themselves to a handful. ©
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Catch That Cure

Grade 3
HIV Education

Purpose
To demonstrate through game that the struggle to find a cure to AIDS will require the combined
efforts of many doctors and scientists.

Equipment
Two sponge balls or other soft tagging implement. A desk or hoop for all but two students.

Storyline

Scientists and doctors are working very hard to find a cure for AIDS. The virus that causes
AIDS is a very tricky and powerful enemy. Do you think that when the enemy is as difficult as
the AIDS virus (HIV), one person will be able to find the cure? Or will it require the effort of
many? Let's see.

Description

Students remain at their seats or in their hoops to begin the game. Two students are chosen to
become a runner and a tagger. The runner is identified as the “transporter/carrier” of the HIV.
(avoid saying that the student has HIV) and the tagger is identified as the “doctor/scientist.” It is
helpful to have two colors for the tagging implements. The chase is on when the doctor
attempts to tag a ‘cure’ upon the HIV. To demonstrate the elusiveness of the virus though, at
any time the virus can prevent itself from being tagged by sitting in the seat of another desktop-
seated player (or stepping in the hoop of a standing player). The person with whom he/she sits
becomes the new virus carrier. What will happen is that the players will soon see that the
doctors will need to ban together and create traps by also sitting in the seats of remaining
players following the same procedure as the virus transport. If a tag is made — CHEER! and
reverse the roles. Play until all are seated and then start over again.

It is helpful to constantly review the storyline as the game is being played.
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Choose Your Candy

Purpose

To visually show that choices are made before HIV transmission occurs and allow students an
opportunity to discuss their options.

Time
15 minutes

Materials
A large plastic bag containing four different types of candies.

Introduction
Briefly review the information students have previously covered on HIV. (They already should have had

background on epidemiology of HIV and modes of transmission, as well as the link between HIV infection
and behavior.)

Explain that the following activity is designed to show how HIV can spread through a population.

Procedure

1. Pass around a bag containing at least four different types of candies (M&M'’s, hard candy, etc.).
Ask each student to take one piece of candy out of the bag.

2. After all students have selected their candy, ask someone to select a piece of candy for the
teacher. This candy signifies that the teacher has HIV, or another STD or is involved with an
unplanned pregnancy. All other participants with this type o candy should stand as they also
have HIV, another STD or are involved with an unplanned pregnancy.

3. Another piece of candy is selected. These students now stand. These people had sex with or
shared drugs with the first group. Now they must worry about HIV/STDs or parenthood.

4. This continues until only one group remains seated. This group of students has not been
involved with any risky activity.

Summary
In summarizing, discuss the following questions:
e Why is this group left?
How did you feel when you were told what your candy represented?
Who made the choice?
Look at another person in your group. Can you tell what kind of candy they have?
Did anyone choose not to choose?
How was luck involved?

Emphasize that in making choices regarding sex and drugs, “you can't tell by looking.”
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The Community Meeting

In this lesson, students take part in a simulated meeting to apply some of what they’ve learned
in a realistic situation.

Students will demonstrate the ability to:
B Empathize with people with AIDS
B |dentify social issues related to AIDS and the community
B Apply the knowledge they’ve learned about HIV and AIDS in a practical situation.

Prepare the students by assigning the roles ahead of time. Tell students to:
¢ Read their role
e Try to think about how their character would respond to questions and discussion about
what to do with a student who has been infected with HIV
o If a student can’t perform their role or they don’t understand what they’re suppose to do,
explain their role or give them another one. Or they can just participate in the activity as
themselves.
o If students do accept a role, they need to stay in character, even if they disagree with
what the character is saying. After the role-play, they’ll get a chance to talk about how they
really feel.

Set up chairs and a table at the head of the room.
Provide a nametag or “tent card” for each participant at the head table indicating their role.

The Situation

“This meeting is being held to hear people’s concerns about a boy who is currently a student at
(name of your school). Two weeks ago, rumors started about Charles Crawford, a tenth-grader,
member of the basketball and swim teams, and volunteer at a downtown food bank. The
rumors were that Charles Crawford had contracted HIV. As word got out, some people have
become alarmed; the alarm spread and intensified when the principal confirmed that the boy
was indeed HIV-positive. Several of the parents and teachers, led by Phyllis Singleton, a
parent, have even signed a petition demanding Charles Crawford’s removal from school or at
least his quarantine from the rest of the students. As president of the school board, | have
called this meeting to discuss the concerns of the people in the school and the larger
community.”

Note: You may find that the class can get on tangents, e.g., whether or not Charles Crawford is
gay or uses drugs (it's never stated). One of your responsibilities as chairperson of the meeting
is to bring the discussion back to its main point, i.e., whether or not Charles Crawford is a
danger to his classmates and teachers.

The Rules
Begin the “meeting” by restating its purpose: to hear people’s concerns about Charles Crawford.
Appoint a secretary to take notes, and state some ground rules:
e You can raise your hands if you want to speak, but you can also speak directly to others
without getting my permission. I'll regulate the discussion if it gets out of hand.
o Whether or not | call on you, introduce yourself in terms of your role so people will know
if you're a student, a parent, or someone else.
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The Community Meeting — 2

If and when | say ‘freeze,’ I'd like you to step out of your roles and be prepared to
discuss what’s going on.

People who have spoken once before should allow others a chance to speak, but they
should have a chance to defend themselves. [I'll try to call on people who have not yet
spoken.

Remind students to stay in character, and say that those students who don’t have roles can
either play themselves, adopt a different role, or just observe.

The Head Table
Introduce the people sitting at the head table with you:

e The superintendent of the school district, who represents the schools

o Two school board members, who represent the community

e The attorney representing Charles Crawford

e The head of the local health department, who can answer questions about the
medical aspects of HIV and AIDS

Explain that the people at the head table will be asking questions and commenting, too.

Remind students that as members of the audience, they’ll be sharing their concerns

about the situation.

The Meeting

e Call on Phyllis Singleton to make her opening remarks. After that, moderate the
discussion so as much information comes to light as possible, and so that
students experience a variety of issues and views. Encourage students to
respond to each other, rather than waiting for you to call on them. Keep track of
any misinformation — particularly misinformation that goes unchallenged — so that
you can correct it later.

o When everyone who wants to speak has spoken at least once, end the meeting
by thanking everyone. Say that it’s illegal to discriminate against anyone with
HIV, so that in this case Charles Crawford would remain in school, but that you
were glad to hear what everyone felt about the situation.

Discussion about Feelings
Ask students how they felt about the simulation. Focus discussion on the following questions:

How did you feel playing your role?

Did any of you change your mind as the meeting progressed?

Who was the most effective in influencing you? Why?

Who was the least effective in influencing you? Why?

Even though he didn’t have a part, how did you feel about the character of Charles
Crawford?

What were some of the other issues brought out in this meeting?

Discussion about Facts
Ask students if the facts about HIV and AIDS were stated in the role-play.
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The Community Meeting - 3

Community Roles

1. Assign the roles with asterisks * to the strongest and most confident students.

2. Assign roles in order of number; the most important roles are the first 20. (Don’t do the
activity if you don’t have at least 20 students.)

3. During the role-play, encourage people to participate by asking leading questions, e.g.,

Does anyone else have an opinion about this?
Is there anyone who disagrees with that?
Can we hear from someone who hasn’t spoken yet?

4. “Freeze” the role-play for any of the following reasons:

Too much misinformation is going unchallenged. You can ask students, “Does anyone
have different information?”

Students are diverging from their assigned roles. You can remind them, “Remember,
stick to your roles; you'll have a chance later to express your own opinions.”

The discussion is veering from the main point. You can tell students, “Let’s keep to the
issue here; the meeting has been called to hear people’s concerns about Charles
Crawford.”

There is too much shouting or disorder. You can refer students to the Ground Rules and
also say that the goal of hearing everyone will be better achieved if people are more
courteous.

Not enough students are volunteering to speak. You can suggest that students read
their roles from a first-person point of view in order to spur discussion.

Don’t stop the role-play for too long; get students back on track and then resume the
discussion.

5. Be sure to debrief afterwards:

Correct any misinformation.

Remind everyone that people were not necessarily reflecting their own views.
Give students a chance to share their own opinions.

Encourage them to continue the discussions outside class.

Tell everyone that it is illegal to discriminate against anyone with HIV or AIDS.

At the Head Table

1. Superintendent of the School District

2. School board member #1

3. School board member #2 *

4. Attorney representing Charles Crawford *
5. Head of the local health department *

In the Audience
6. Phyllis Singleton*
7. President of student council
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The Community Meeting - 4

8. Principal of the high school*
9. Student #1

10. Parent #1*

11. Swimmer*

12. Parent #2

13. Parent #3*

14. Student #2*

15. Swim coach*

16. Student #3

17. Minister #1*

18. Minister #2*

19. High school nurse
20. Guidance counselor

Optionali

21. Physician

22. Parent #4

23. Student #4

24. Cafeteria worker
25. Student #5

26. Parent #5

27. Parent #6

28. Parent #7

29. Parent #8

30. Student #6
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Superintendent of the School District

You support developing an HIV/AIDS policy
that doesn’t discriminate against people with
HIV or AIDS. You know that people with HIV
or AIDS aren’t a danger to anyone, but you’re
aware that a lot of parents are very scared about
all this. You try to support Charles Crawford
but also respect the different viewpoints. The
last thing you want is panic.

School Board Member #1

You’re about as neutral as you can be on this issue.
You were elected by some of the people here, so
you want to pay attention to how the group is
feeling. You don’t want to declare yourself one
way or the other until you have time to think about
this, and so you try not to say anything that will
make it seem as if you’re committed for or against
Charles Crawford.

School Board Member #2 *

You feel very strongly that Charles Crawford is
being punished by God for sinning. You
believe that the morals in civilization as a
whole and among young people in particular
are in decline; one reason you ran for the
school board was to halt that decline. You
want to do whatever you can to make sure that
an example is made here: Charles Crawford
should be permanently expelled from school.

Attorney representing Charles Crawford*

You support Charles Crawford’s interests. You
know he’s not dangerous to anyone, and you want
people to understand that it’s unconstitutional to
deny his place at school. You realize how he got
HIV is beside the point. You’re determined to stick
with the law and with ethics.
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Head of the local Health Department*

You must have made 50 speeches this year
about AIDS, and you know pretty much what
to expect: a lot of misinformation, a lot of fear,
and sometimes very little tolerance for other
points of view. You try to be the authority
when people have a health question.

Phyllis Singleton *

Your daughter was friends with Charles Crawford in
ninth grade, but they don’t see each other much now.
You didn’t like Charles Crawford before this
happened, and you certainly don’t like him now. You
think it’s appalling that he would endanger his
classmates and teachers by continuing to come to
school. After all, people swim in the same pool as he
does. What you do know about AIDS is that the facts
are not all in, and that it’s certainly possible that HIV
can be spread more casually than is now thought.
You’re here to see that anyone with HIV or AIDS is
immediately removed from the school community.
You want people to err on the side of safety.

President of Student Council

You took some classes with Charles Crawford,
and you always thought he was pretty smart.
You don’t know whether he’s gay or not — for
all you know, he got infected from his
girlfriend — but it doesn’t make any difference
to you. You’ve learned that HIV is not easily
transmitted, and you feel that sometimes
students’ attitudes are more enlightened than
those of the adults telling them what’s best for
them.

Principal of the High School *

You suppose that Charles Crawford is a good
student, but there are plenty of good students.
You’re more concerned with the parents, and right
now you’re getting a lot of pressure from parents to
see that Charles Crawford doesn’t go anywhere near
their children. You feel that you owe your allegiance
to the students, and that the students’ best interests
are in having Charles Crawford — and anyone else
who contracts a disease like AIDS — removed.

25



Student #1

You don’t know that much about AIDS, but
you know that Charles Crawford is a good
person. You were as surprised as anyone
about this whole thing, but you feel that you
owe it to Charles to stand by him.

Parent #1 *

You’ve already pulled your son from school, and
you’ve called on other parents to do the same with
their children. You can’t understand why there’s even
any question about keeping Charles Crawford at
school. What are one person’s rights compared to the
safety of hundreds of children? You feel that Charles
Crawford should be quarantined. You won’t back
down to any intellectuals when the welfare of your
child is at stake. Just thinking that that boy was in
such close proximity to your son gives you the
shivers.

Swimmer*

You know Charles pretty well, and you’ve
heard that he might be gay. Some of your
friends are gay, and you don’t like it when
people are discriminated against because
of their sexual orientation. You’re aware
that your popularity carries a lot of
influence, and you want to be sure that
someone is present to defend Charles.

Parent #2

You’re tired of this meeting, and you want to go
home. You understand that people with HIV are at
risk of dying from opportunistic diseases, and you
understand that other people don’t want to be near
them. It sounds like Charles Crawford is more at risk
of getting germs from students and other teachers than
they are of getting HIV from him. Therefore, you
think that Charles Crawford should be taken out of
school for his own protection.
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Parent #3 *

Last year, two years after your divorce,
you went to donate blood and
discovered that you had tested positive
for HIV. Your ex had used intravenous
drugs for a brief period before your
marriage, and, since you haven’t
engaged in any other risky behaviors,
you know that that’s how you
contracted the virus. You’re not gay,
you’re not “loose,” and you don’t use
drugs, but you have HIV. You want
people at this meeting to know that
AIDS isn’t a disease that strikes only
certain “risk groups.”

Student #2*

You’d heard that Charles Crawford was gay, and
this really cinches it. You don’t have anything
against gays, but you’d prefer it if they just went
away by themselves and did whatever they do
without bothering “normal” people like yourself.
You feel that Charles Crawford is dangerous. For
all you know, you can get HIV by breathing the air
that he breathes. It’s his own fault for getting
AIDS, anyway. Now he should pay for it, not you.

Swim Coach *

You coach Charles on the swim team. You’re
at the meeting to support him. You’re also here

Student #3

You just heard that Charles Crawford is HIV-positive,
and now you’re wondering how many other people are
HIV-positive that you don’t know about. You think
that everyone should get tested at once, and maybe
those who test positive should be quarantined.

because you know that if they expel or
quarantine Charles, they can do that to anyone.
You’re disappointed because more teachers
aren’t here, and that Phyllis Singleton is.
You’ve had run-ins before with her, and you
know that she has quite a following.
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Minister #1 *

You’ve always preached compassion, and you
feel that people like Charles Crawford deserve
that compassion. You can’t understand why
there is so much fear and hate, and you try to
make people understand that the disease could
happen to anyone, and that people should treat
Charles as they would wish to be treated
themselves.

Minister #2 *

You know that homosexuals and drug users get
AIDS. Whether Charles Crawford is a homosexual
or a drug user, he certainly doesn’t belong in a
classroom, possibly infecting other students. Even
were he not afflicted with AIDS, you would be in
favor of expelling him because he’s immoral. As a
representative of the churchgoing members of the
community, you feel that it’s your duty to make the
moral case against Charles Crawford.

High School Nurse

You don’t know that much about Charles
Crawford, and you don’t particularly care.
What you do know is that HIV is transmitted
only through blood and sexual body fluids, and
that there is virtually no chance of anyone in
school catching HIV from Charles Crawford.
You want to be sure that people get the facts,
either from you or from a reputable educator or
scientist.

Guidance Counselor

You’ve been around a long time, and you’ve seen
thousands of students and hundreds of teachers
come and go through this school. The important
thing is to maintain order, not chaos. And right now
the school community is fast approaching chaos.
The solution is simple: Since it’s Charles Crawford
who’s been causing the problem, he’s the one who
should leave. When Charles Crawford is gone, the
problem is gone. You just want to get on with the
routine of educating students; you want to leave all
this civil rights stuff to the lawyers and the AIDS
stuff to the doctors.
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Physician

You’re aware that issues like this can get out of
hand, and you’re here to stem any panic that
can arise from misinformation.

Parent #4

You don’t know quite what to believe. Of course
you’re concerned about your son, who’s on the
basketball team with Charles Crawford. But you
want to do what’s right, too. And it doesn’t seem
right to expel Charles Crawford if he’s not
contagious. After all, he’s going to die soon, and it’s
not decent to kick a boy out of school when he has
so little left to him. If there’s any question about his
being a danger to students, however, you reluctantly
would support the people who want to get rid of
him.

Student #4

You’ve worked with Charles Crawford at the
downtown food bank, and you know how
important it is that people trust the staff there.
You’re concerned that people might start
spreading rumors about the food bank’s being
infected, and you want to make sure that that
doesn’t happen.

Cafeteria Worker

You once rode a bus home with Charles Crawford
when your car broke down. You don’t care what
anyone says about him: He’s a good person.
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Student #5

You know that HIV is often spread by using
injected drugs, and someone told you that
Charles Crawford was a drug user. You
believe that no one who uses injected drugs
should be kept in school, and you intend to
ask for Charles Crawford to be not only

expelled but also arrested if it comes out that

he’s been using drugs.

Parent #5

You’ve helped out in school the past year or two, and
you’ve gotten to know Charles Crawford because he
participated in a few of the activities you’ve been involved
in. You’ve found him to be a real asset to the school, and
you don’t want him to leave.

Parent #6

You’ve been to the downtown food bank
before, and the idea that someone may be
spreading his AIDS virus all over the food
horrifies you. You want to make sure that
all the food is inspected and that Charles
Crawford never goes near the food bank
again.

Parent #7

You really have not been keeping up with what’s
been going on. You came to this meeting because
you had to drop your son off at another school
function nearby, and you had a couple of hours to
kill. You’ve heard about AIDS — that it’s a disease
and that it’s pretty serious — but that’s about it.
You’re pretty open to others’ views.
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Parent #8

You know that HIV is often spread by using
injected drugs. You don’t know if that is
how Charles Crawford became infected with
HIV, but even if it was, you think that he
should be treated with dignity. You know
that chemical dependency is a sickness, and
that the compassionate thing to do is to help
those who are sick.

Student #6

You only came here because you thought it might be
funny. You’d like to stir things up by making
outrageous comments and then watch everyone react
to them. You don’t even know Charles Crawford, so
you feel as if this issue has nothing to do with you.
You’re just bored.
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HIV/AIDS Concentration
Game Rules

One set of HIV/AIDS Concentration cards per group. (2-3 students per group)

Cards are shuffled and placed with the lettering face down on a table. Players take
turns choosing two cards at a time, trying to make matches out of the cards they
choose. Chosen cards are turned over for all players to see. If the cards are a match
the player collects them, trying to collect as many matches as possible. If a match is
made the player continues selecting two more cards.

If a match is not made, the cards are returned face down to the table and the next
player takes a turn. Play continues until there are no more cards on the table. Games
can be played until a selected number of matches are made.

T-Cell — a specific type of blood cell that looks for germs

Antibody — proteins produced by blood cells that destroy germs

HIV — Human Immunodeficiency Virus

AIDS — Acquired Immune Deficiency Syndrome

Hugging — a safe behavior with no chance of HIV exposure

Injecting drugs — using a needle to put drugs into a vein; a risky behavior for possible
HIV exposure

Blood — the body fluid which has the highest concentration of HIV present

United States — a country where AIDS was diagnosed in 1981

Africa — a country where HIV had its beginnings

Risk behaviors — injecting drug use, breastfeeding, sexual contact

Hemophilia — a blood clotting disorder that requires transfusions

Donating blood — a perfectly safe behavior for obtaining blood

Abstain — to refrain or “not do”

Immune system — body system that keeps you healthy by removing harmful germs

Universal precautions — steps that treat all blood and body fluids as if they are infectious
(HIV, HBV)

HIV positive — a test where HIV antibodies are present in the blood
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Condom Comfort

Purpose:
To decrease students’ anxiety in discussing the use of condoms with their partners and to build
students’ communication and negotiation skills in this area.

Time:
20-40 minutes, depending on group size

Materials:
Butcher paper and markers

Introduction:

While abstinence is the most effective means of protecting yourself against HIV and other
STDs, condoms provide a good second line of defense. One of the most difficult and important
skills for using condoms consistently lies in developing comfort in negotiation their use with
potential partners, especially partners that may be reluctant to use them.

Since as a group you have also targeted this as a skill you need to develop, we would ask you
to participate in the following activity. (Remind students of the right to pass in the ground rules.)

Procedure:

1. Ask the group to come up with lines that people use when they do not want to use
condoms. Write these down on one sheet of butcher paper and post it on one wide
of the front wall in the room.

2. Ask the group to come up with lines and other techniques that people can use to talk
a reluctant partner into using condoms. Write these down on a second sheet of
butcher paper and post it on another side of the front wall.

3. Divide the class into 2 groups, with one side lined up facing the sheet of anti-condom
lines, the other lined up to face the pro-condom lines and techniques. Instruct those
facing the anti-condom lines to use these to try to talk their partner out of using
condoms. Those on the pro-condom side are to use their lines to convince their
partner to use condoms.

4, Each pair has 45 seconds (or 1 minute) to role-play, after which they go to the end of
the opposite line in which they found themselves originally. The next pair then has a
minute to role-play the same situation, picking up where the last couple left off. The
process continues until all students have had a chance to play both a condom-
resistant and a pro-condom partner.

5. Process the exercise as a group, using the following questions:

a. How did it feel to play the person who wanted to use condoms?
b. How did it feel to play the person who did not want to use condoms?
c. What techniques seemed to work best to get the other person to use condoms?

Summary:

Ask for students to comment on the activity overall. What did they feel they learned? Explain
that as a result of the activities, your hope is that students will be more comfortable discussing
the use of condoms with potential partners, whether they choose to become sexually active now
or far in the future.

Created by: Mixed Cities Team, Nebraska 10/91
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Condom Use Steps

Make cards from the following steps for condom use. Handout cards to students and allow
them to put the cards into place by either placing themselves in order to one another or by
placing the cards on something that will hold them such as a chalkboard tray.

Discuss contraceptive use with your partner.

Go to store to purchase condoms.

Make sure the condom is latex, not natural membrane (“skin”).

Inspect the package for holes, expiration date or manufacturing date.
Store condoms in a cool, dry place.

Sexual activity begins with hugging and kissing.

Be careful when opening the package and handle the condom gently.
Pinch the end of the condom 7%” to create a reservoir.

Unroll the condom onto the erect penis.

A water-based lubricant can be applied to the outside of the condom to ease insertion.
Using a lubricant with spermicide (Non-oxynol 9) is effective in killing HIV.
The vagina receives the penis.

Ejaculation occurs.

Hold onto the rim of the condom as the penis is removed from the vagina.
Withdraw the penis from the vagina soon after ejaculation.

Take off the condom away from the partner’s genitals.

Throw the used condom away.

Never reuse a condom!
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Shopping for Contraception

1. Name of store

2. What protective products are sold here? (list three kinds of latex condoms and
one kind of foam and the prices for each product. Indicate the types of condoms
you saw.)

Reservoir (R)

Product Brand Name | Price Lubricated? Nonoxynol-9? .
or Plain (P)
Condom: Yes No Yes No R P
Condom: Yes No Yes No R P
Condom: Yes No Yes No R P
Foam:
3. How comfortable would you be buying protection here?
1 2 3 4
Very Fairly Somewhat Very
Comfortable Comfortable Uncomfortable Uncomfortable
4. Would you recommend that a friend buy protection here?  Yes No

Write two sentences telling why or why not.

5. What are the store’s hours of business?
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Counterfactual
Decision ~ Consequence

Fact: Tom is offered a ride home from basketball practice. On the way home, they see two
friends whose car had broken down. Tom’s friend offers them a ride — they accept, plus they
bring along the two 6-packs of beer they had in their broken down car.

Decision:

Consequence:

Outcome:

Tom

36



Counterfactual
Decision ~ Consequence

Fact: Joanne and her friend were at a party one night where there was drinking. Her friend
drank too much and started flirting with two boys she just met. After a while the boys and her

friend start to go outside.

Decision:

Consequence:

Outcome:

JoAnne
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Counterfactual
Decision ~ Consequence

Fact: Connie’s friends invite her to a weekend party where she knows someone she is attracted
to will also be attending. Connie accepts. One of the friends has a car and picks Connie up
and drives her to the party. When she arrives, she finds the party is un-chaperoned and there is
drinking going on. The friends — both male and female — are casually pairing off and heading
upstairs to different rooms.

Decision:

Consequence:

Outcome:

Connie

38



Counterfactual
Decision ~ Consequence

Fact: Cathy likes to be seen with Jerry’s group of friends. One night after a ballgame, Jerry
offers to give Cathy a ride home in Jerry’s new car; three of his buddies are already in the car.
Cathy knows how jealous the other girls would get, knowing that Jerry gave her a ride in his new
car. It would be a giant leap up the “status ladder” for her.

Decision:

Consequence:

Outcome:

Cathy
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Objective:

Discrimination

Participants will: develop insights into discrimination on the basis of sexual orientation,
be aware of their own feelings regarding homosexuality, and be more sensitive to the needs of

others.

Procedure:

1.

Prior to the exercise, write one of the following phrases on each 1” x 2” day-glo
sticker in block letters, using a medium thick, black felt tip pen: “smile at me,” “look
away from me,” “turn your back on me” “pat me on the shoulder,” “walk away from
me,” and “shake my hand.” Prepare enough labels so that each participant will get
one; the labels should be readable from a distance of two feet.

Introduce the exercise by indicating that you will put a label on the forehead of each
participant. They will not know what their label says. Once the labels are on, they
will be instructed as to the next step. Emphasize that it is important that participants
remain seated and silent until all the participants have been given a label.

Place a label on each participant’s forehead, as quickly as possible. Ask participants
to get up and proceed to a nearby, large common area where they can mingle
comfortably. They are to remain silent for the entire duration of the exercise.

Instruct participants to mingle silently, following the instructions on the labels of each
person they encounter. Let participants walk around in this manner for three or four
minutes.

When the time is over, ask participants to come back to their seats and remove their
labels. Process large group discussion.

2 e

Discussion questions:

» How long do you think the exercise lasted? (participants will typically think
that it was longer than 5 minutes).

What label did you have? What was your experience wearing it?

How did the treatment you received make you feel?

How did you respond to those feelings?

How did you treat the other people in the group?

How did that make you feel?

What does this exercise tell you about societal discrimination?

VVVYVYVY

If not already discussed, note some observations of the group interaction during the exercise:
people with the negative stickers slowly stopped mingling and distanced themselves off to the
side; this behavior mirrors what happens among people who are discriminated against in the
larger society.

Total time: 45 minutes
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Faulty Thinking:
Why Teens Become Pregnant
(Faulty Thinking statement, Truth and Facts, Suggestive Behavior)

| can have a baby now; my mother had a baby when she was a teen and she managed
OK.

Truth and Facts:

The generational cycle of teen pregnancy occurs when a teen whose mother was a teen parent
becomes pregnant. This cycle has heartbreaking consequences. According to the Alan
Guttmacher Institute, only 70 percent of teen females who have babies finish high school. The
likelihood that any of these teen females will get a higher education is very slim. As a result, the
downward cycle of low income and poverty begins for a teen mother and her baby. She is less
likely to marry or stay married to the baby’s father than is a female who has her first baby in her
twenties. By the time her baby is five years old, a teen mother is less likely to own a home or
have savings in the bank. Now, suppose the teen mother has a daughter and raises her with
limited financial resources AND then the daughter also becomes pregnant as a teen. The cycle
of low income and poverty is perpetuated and continues from one generation to the next.

Suggestive Behavior:

If you are female, and your mother was a teen parent, do not repeat this pattern. Your mother
loves you and is glad she has you. However, if you wait to have a daughter or son to love, you
are more likely to have the resources to raise your child. Wait to finish school, get a job, get
married, and then have a baby.

I'll be the center of attention if | have a baby.

Truth and Facts:

Perhaps you have read about an unmarried actress who has a baby. Her pregnancy received a
lot of publicity. Keep in mind that she also may have a full-time nanny, cook, and housekeeper
to care for her needs and the needs of her baby. She is not frazzled and struggling to make
ends meet. After all, she is rich and famous — which is a major reason she is the center of
attention as an unmarried mother. Perhaps you know a teenager who has a baby. Maybe
everyone makes a fuss over the baby when the mother is around. This makes the teen mother
the center of attention — but only for a brief moment. Consider what a teen mother’s life is like
most of the time. She must spend time preparing formula, changing diapers, and comforting a
crying baby who will not sleep. She has little, if any, social life.

Suggestive Behavior:

The brief moments of attention you might receive if you have a baby right now are just that —
brief. After the novelty wears off, you have a baby who is depending upon you to meet his/her
every need. As a teen, you have many needs of your own. You have needs to stay in school,
enjoy social activities, and to learn skills for a career. You can’t meet those needs and also
meet the needs of a baby.
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He won’t leave me if | have his baby.

Truth and Facts:

If you have a fantasy that for mom and dad a baby means “living happily ever after,” guess
again. More than 25 percent of teen mothers have never lived with their baby’s father. By the
time a child of a teen mother reaches grade school, more than half of teen mothers no longer
live with their child’s father. Although laws are being passed to require teen fathers to support
their babies financially, to this point in time only 20 percent of never-married mothers receive
child support.

Suggestive Behavior:

Guess again if you think pregnancy cements a teen relationship. On the contrary, pregnancy
stresses a teen relationship. The teen couple usually does not stay together. The baby is
raised without living with a father. As fatherless children grow older, they are more likely than
children raised with a father to take drugs, drop out of school, get involved in crime, and become
teen parents.

| (she) won’t get pregnant if we have sex.

Truth and Facts:

Remember, three out of ten females become pregnant before the age of 20. And, how many of
these females planned on getting pregnant? Very, very few. Every day there are teens who
become pregnant who believed “it won’t happen to me.” The fact is that a female can become

pregnant if she has sex only once. She can become pregnant even if she is “being careful.”
She can become pregnant every if he says he is “being careful.”

Suggestive Behavior:

Don’t take chances and do not allow someone else to persuade you to take chances. “Being
careful” is not an option. Practice abstinence. When you practice abstinence, a female will not
get pregnant. A male will not get a female pregnant.

I can drink alcohol and still stay in control of my decisions about sex.

Truth and Facts:

Alcohol is a depressant drug that numbs the part of the brain that counsels reasoning and
judgment. The inner voice that says, “I want to practice abstinence” is dulled when you drink
alcohol. Drinking alcohol is very risky AND is illegal for someone your age. Drinking alcohol is
especially risky when you choose abstinence and your partner is trying to pressure you to be
sexually active.

Suggestive Behavior:

Most teens who are sexually active were drinking alcohol the first time they had sex. They
didn’t plan to have sex. Do not drink alcohol or try to get someone to drink alcohol in order to
persuade the person to have sex. If someone wants you to drink alcohol so that your decision-
making ability will be affected, recognize how little respect that person has for you.
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It's up to her to set the limits; after all, “boys will be boys.”

Truth and Facts:

For conception to occur, a sperm must fertilize an egg. In other words, “it takes two to have a
baby.” Although the female carries the unborn child, the male also is responsible for the
pregnancy. AND, the male is responsible for the baby when it is born. If you are a male, think
ahead about the need a baby has for a father. The close bonding of a baby with a father helps
the baby develop self-confidence. In addition to emotional support, a father helps provide
financial support for his family. Can you really justify “boys will be boys”? Do you really believe
that a female is the only person responsible when pregnancy occurs? Are you aware that laws
have been passed that require you to financially support a baby who is yours?

Suggestive Behavior:

A teen male should be proud of the way he lives his life. He must value respectful relationships,
the institution of marriage, and fatherhood. He must treat every female with respect. He should
not see “how far he can go.” He must take responsibility, set limits, and practice abstinence. A
teen male must recognize the significance of fatherhood. A teen male is not ready to provide
the emotional and financial support a mother and baby need.

Directions for teaching the activity:

Place the three heading cards on a wall (Left to right, Faulty Thinking, Truth and Facts,

and Suggestive Behavior).

After handing out all the statement cards to students in the class have them place their card
under the appropriate heading. (Hint: all the bold worded cards will be a ‘Faulty Thinking’
card.) For each of the six ‘Faulty Thinking’ cards there will be a card with truthful and factual
statements — these go under the ‘Truth and Facts’ heading. There will also be a card that is
specific to the ‘Faulty Thinking’ statement which will give an alternative or optional behavior —
these go under the ‘Suggestive Behavior’ heading.

Lesson Activity KEY

“Faulty Thinking” “Truth and Facts” “Suggestive Behavior”
| can have a baby now... The generational cycle... If you are female, ...

I'll be the center of attention... Unmarried actress.... Brief moments of attention...
He won'’t leave me... If you have a fantasy... Guess again if you think...
| (she) won’t get pregnant... 3 out of 10 females... Don’t take chances...

| can drink alcohol... Alcohol is a depressant... Most teens who are...

It's up to her to set the limits... For conception to occur... A teen male should...

43



Feelings about HIV

This is an exercise designed to examine “feelings” exhibited toward people who are infected
with HIV. Hopefully it will display a variety of feelings, biases, and stereotypes associated with
HIV infection.

Obtain enough 3x5 cards so that each person in the group will be included. Before handing out
a card, write a person’s name to role-play at the top of the card, along with a specific condition
at the bottom of the card. Leave room for the participant to write in five feelings about how they
react as that person.

Example:

You are:
The parent of an HIV+ child

1.
2.
3.
4.
5.

The child contracted HIV from sexual behaviors.

Other situations:

You are: Condition:

Husband/wife of an HIV+ person Acquired through an outside affair
Child of an HIV+ parent Acquired through a blood transfusion
HIV+ person Acquired during a “one night stand”
HIV+ person Acquired through a blood transfusion
Peer of an HIV+ person Acquired through injecting drug use

Hand a card to each person and ask him or her to write down their feelings. Post the feelings
on a wall chart. Compare similarities and/or differences. Be sure to point out that the issue is
not HOW the virus was acquired, but that these people need support, compassion and
understanding from others.

Another idea:
Ask participants to make a poster on how they “see” the AIDS virus.
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Following Directions

Purpose:
To identify barriers to 